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302 days later…

ACT 
I

Can 
you 

swim?
Bir!mark 
or mole?

Do you 
know any 
first aid?

Do you have 
con#oversial 

opinions?
Are you a 
feminist?



Are you 
double 
join$d?

Can you 
iden%& some 
'pes of 
plants?

Do you ever 
talk ( 

yourself?

Can you swim?
Bir!mark or mole? 
First aid?
Con#oversial opinions?
Feminist? 
Double join$d?
Iden%& plants?
Talk ( yourself?

A WITCH!

PAUSE

BUZZFeeD
bit.ly/witch-test

REWIND

DRESS  
REHEARSAL



“I have come to believe that a great 
teacher is a great artist  
and that there are as few as there 
are any other great artists.  
Teaching might even be the greatest 
of the arts since the medium is the 
human mind and spirit.” 

— John Steinbeck

Envision 
a Great 
Teacher

WATCHING A 
PROFESSIONAL

TEACHING IS 
THE INVISIBLE 

ACT 
BUT NOT IN A 

COOL WAY 
LIKE WITH A 

CLOAK OF 
INVISIBILITY.

Teachers need to be  
“de-isolated” in schools.  

Hardly anyone knows 
how or even what  

their colleagues  
are doing.Elliott W. Eisner (1983)  

The Art and Craft of Teaching

DO WE REALLY 
KNOW WHAT 

MAGIC RESIDES 
BEHIND THIS 

DOOR? 

OBSERVE  
& LEARN

Magic Tip #1



Salem Witch Trials!Witches

Hocus PocusDoctor Strange

Magic: The GatheringMagic Mike

Vegas MagiciansHoudini

Disney MagicLord of The Rings

WizardsHarry Potter
Magic?

CONNECT TO 
THEIR WORLD

Magic Tip #2

ACT 
II

PLAY

Salem, Massachusetts 

1692
Rev. Samuel Parris 

(Minister of Salem Village)

Elizabeth (Betty)  
Parris 

- 
(Daughter) 
9 years old

Abigail  
Williams 

- 
(Niece) 

11 years old



Dr. William Griggs 
(Physician of Salem Village)

DIAGNOSIS: Bewitchment

DIAGNOSIS: Bewitchment
Betty Parris 

Abigail Williams 
Ann Putnam Jr. 

Mercy Lewis 
Elizabeth Hubbard 

Mary Walcott 
Mary Warren

ARRESTED 
Accused of 
Witchcraft

Tituba 
(Slave of Rev. Parris) 

Sarah Good 
(Homeless Beggar) 

Sarah Osborne 
(Elderly Widow)

Hysteria Spreads
Bridget Bishop Martha Corey

Sarah Good Mary Eastey
Rebecca Nurse Mary Parker

Susannah Martin Alice Parker
Sarah Wildes Ann Pudeator

George Burroughs Wilmot Redd
George Jacobs Sr. Margaret Scott

Martha Carrier Samuel Wardwell Sr. 
John Proctor Giles Corey
John Willard

Executed

PAUSE

ADD SOME 
DRAMA!

Magic Tip #3
The Multiple Menu Model for Developing Differentiated

Curriculum for the Gifted and Talented

Joseph S. Renzulli
University of Connecticut

Abst rac t

The history of curriculum development for the gifted
has witnessed a seesaw effect rather than an appropri-
ate balance between authentic knowledge (content) and
instructional techniques (process). The Multiple Menu
Model is a practical set of planning guides that can as-
sis t  curr iculum developers  in  combining content  with in-
structional strategies. Menus are provided in the areas
of Knowledge,  Instructional  Objectives and Student Ac-
t ivi t ies ,  Instruct ional  Strategies,  Instruct ional  Sequences,
and Artistic Modification. Each of the five planning me-
nus is designed to provide specific forms of guidance
for the construction of curricular material that is consis-
tent with generally agreed upon goals of gifted educa-
tion. A lesson planning guide is designed to synthesize

 and insure representation of the content and process
selected from the respective menus.

Thinking abi l i ty  is  not  a  subst i tu te  for  knowledge;  n o r  i s  k n o w l -

edge a substitute for thinking ability. Both are essential.
Knowledge and thinking  are two sides  the same coin.

R. S. Nickerson

Anyone who sets out to develop curriculum for the gifted
will invariably come face to face with two unavoidable reali-
zations. First, the development of truly differentiated curric-
ular material is a difficult and demanding process. It involves
far more thought and work than “slapping together” a few
process development activities. no matter how exciting these
activities may be. An extraordinary amount of effort is neces-
sary to produce material that will respect the curricular prin-
ciples that have been set forth by various theorists and 

 the kinds of criticism leveled at many of the activities
commonly used in programs for the gifted (Stanley, 1980,
p. 234; Renzulli, 1977. Preface and Chapters 1 and 2).

A second realization is that there is a good deal of consen-
sus among present day writers abour underlying principles
for developing differentiated curriculum. Although various ap-
proaches are recommended. the fact that there have been
few if any “small wars” among theorists is testimony to the
general acceptance of principles that can be found in the liter-
ature.  Most of these principles.  invariably phrased as “should
statements,” point out the need for curricular experiences that

 on thinking skil ls ,  abstract  concepts.  advanced level  con-
tent ,  interdisciplinary studies,  and a blending of content ,  proc-
ess, and product (NSSE Yearbook, 1958; Passow, 1982).
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These same should-lists typically include principles that call
for cooperative efforts between content scholars and teachers
or instructional specialists.

From the vantage point of an idealist, the principles are
worthy because they represent ult imate goals,  and these goals
have been widely accepted. Indeed, the principles form the
veritable “gifted gerberfood” of the field because they repre-
sent the basic kind of information that forms the foundation
of curriculum development. But from the perspective of a
pragmatist, the principles are far too general to provide the
kinds of specific guidance necessary for the practical job of
actually writing differentiated curricular material. Curriculum
developers are, by definition, pragmatists, because they must
come up with tangible, practical outcomes. They also need
guidance in overcoming the practical problems that are typi-
cally encountered in curriculum development. To do this they
need both the principles of  the idealist  and the practical  models
that will allow them to translate principles into concrete
p r o d u c t s .

Overview of the Multiple Menu Model
Experience gained through various curriculum projects has

led to the development of the Multiple Menu Model for De-
veloping Differentiated Curriculum for the Gifted (See Fig-
ure 1). The purpose of this model is to provide a practical
set of planning guides that can assist curriculum developers
in the process of combining authentic knowledge with sever-
al dimensions of instructional technique. The concept of a
“menu” was selected because it conveys the idea of choices
that can be made within each of the several components of
the model. Each menu provides a range of options from

Putting the Research to Use
The model presented in this article is designed to pro-

vide curriculum developers with a  “blueprint”
within which content and process can be applied in class-
room or resource room settings. A broad range of specific
dimensions of knowledge and instructional objectives are
arranged into a series of “menus” from which curriculum
authors can make choices based on the particular types
of emphasis they would like to place  an instructional
sequence. A Lesson Planning  that is designed to
synthesize several components of a  is provided. and
procedures for cross-referencing   process are
suggested.



When we do not input 
ourselves and our 
experiences into the 
curriculum then the 
lesson may assume 
an alien qualitY

Which one is more Magical? Alive

(Phenix, 1987)

Dead

PLAY

SPECULATE
Form a theory or 

conjecture about a subject 
without firm evidence

SPECULATE
Form a theory or 

conjecture about a subject 
without firm evidenceWARNING



DON’T JUST 
GIVE THEM  

THE ANSWERS

Magic Tip #4

PLAY

Disease? Jealousy?

Rules? Religion?

☟

Disease? Jealousy?

Rules? Religion?
☟ Symptoms 

- “Fits” 
- Muscle Spasms 
- Hallucinations 
- Delusions 
- Skin Legions

Witchcraft?

Ergot



Symptoms 
- “Fits” 
- Muscle Spasms 
- Hallucinations 
- Delusions 
- Skin Legions

Convulsive 
Ergotism

DIAGNOSIS Disease? Jealousy?

Rules? Religion?

Magic Tip #5

CO-TEACH 
COLABORATE 
COMPETE

SAGE GUIDE
Meddler-in-the Middle

The Meddler-in-the 
Middle does not rush to 
save students from the 
struggle that higher 
order thinking involves…

Erica McWilliam

They allow their students 
to experience the risks 
and confusion of 
authentic learning by 
allowing their students to 
stay in the grey of 
unresolvedness.

Erica McWilliam

MEDDLE

Magic Tip #6

Intermission



Magic Tip #7

FLEXIBILE 
ADAPTABLE 
BENDABLE

JUSTIN ACT 
III

What if ____________ 
existed during  

The Salem  
Witch Trials?

???

???

☟ What if twitter 
existed during  

The Salem  
Witch Trials?

What if twitter 
existed during  

The Salem  
Witch Trials?

menti.com 

0000 
0000

CHOOSE YOUR OWN ADVENTURE

THE SALEM 
WITCH TRIAL

YOU ARE ACCUSED OF BEING A WITCH 
WHAT PATH WILL YOU CHOOSE?

Make a false confession? 

Maintain your innocence? 

Try to escape? 

????????????

TODAY
WHAT DOES THIS LOOK LIKE

OFFER 
CREATIVE 
OUTLETS

Magic Tip #8



The End?

RECORD

REFLECTIONREFLECTION ∆+ —

De! Fut"e Self…

In 1 m#th… 
In 3 m#ths… 
In 1 ye!…

Most teachers have had the 
experience of teaching a lesson 
that was so successful and 
satisfying that at its conclusion 
they might have signed it 
(figuratively speaking) in much 
the same way that an artist 
signs a painting.



1. OBSERVE & LEARN 
2. CONNECT TO THEIR WORLD 
3. ADD SOME DRAMA 
4. DON’T JUST GIVE THE ANSWERS 
5. CO-TEACH, COLLABORATE, COMPETE 
6. MEDDLE 
7. BE F.A.B. 
8. MAKE IT PERSONAL 
9. REFLECT

Magic Tips

brianhousand.com/nagc22


